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FOREWORD

IN THE reorganization of educational programs in the institutions
under the jurisdiction of the New York State Department
of Correction our teachers are placing emphasis upon what we
have called “social education.” Our conception of social educa-
tion embraces all those educational activities, the major purposes
of which are to revise attitudes toward social institutions and the
individual’s relationship to them, and to develop interests and
skills needed 1n acceptable, social living. Social education there-
fore mvolves the effect of the whole of institutional life upon
the attitudes of inmates.

Our experience indicates that the development of procedures
for putting emphasis on situations and attitudes rather than on
the simple acquisition of skills and facts must continue if we are
to get maximally beneficial results from the educational process
in the treatment of offenders. The education of prisoners must
be mn terms of solving their own individual problems and in
changing their attitudes in order that they as individuals may be
better able to make good.

Dr. Kendall deals here with the study of social and economic
problems. This constitutes only one phase of social education,
but one which is receiving more and more attention both in and
out of correctional institutions.

This book is unique in the correctional field in that on the
basis of experience in several different types of correctional
institutions, it sets forth procedures, materials, and methods
which emphasize attitude-changing in one field of social educa-
tion. There is need for similar concrete and practical studies in
all specific phases of the educational program.

On the other hand, Dr. Kendall is not a narrow specialist.
Throughout the book the integration of all education 1s stressed.
Furthermore, the principles and procedures of curriculum devel-
opment are applicable to all correctional education.

v



Vi FOREWORD

Dr. Kendall’s book further illustrates How the experiment
sponsored by the Commission to Study the Problems of Educa-
tion 1n Penal Institutions for Youth and the American Association

for A_dult E:ducation has stimulated the improvement of teaching
techmques in all of our institutions. |

It 1s my belief that what has been presented in the following
pages will be of great value to teachers in correctional institu.
tions and interesting to any student of educational problems.

WALTER M. WALLACK
Director of Education,

New York State Depart :
et
Jonuary, 1939 P of Correction

PREFACE

Tuis book grew out of one phase of the expermmental project
sponsored by the Engelhardt Commission' at Wallkill Prison 1n
1935-36. Source materials for the Wallkill project were prepared
by the Curriculum Laboratory at Teachers College, Columbia
University. During the year a part of this source material was
organized into teaching units and taught to ninety-two men m
eight different classes. A Committee on Socio-economic Teach-
ing, composed of Wallkill staff members and teachers, assisted in
organizing and developing the plans. Class procedure, results
obtained, and inmate attitudes and reactions were recorded
immediately following each class meeting.

The experience of other institutions in the socio-economic
teaching field both before and since the Wallkill experiment has
also been recorded herein. Excellent teaching of this type has
been done at Elmira, the New York State Vocational Institution,
and Westfield State Farm.

Since the Engelhardt Commission project at Wallkill Prison
ended, there has been considerable expansion of social studies
teaching in the correctional institutions of New York State. A
committee of teachers is continuing the work at Wallkill with
much enthusiasm and success. Social studies teachers have been
employed for the first time at Great Meadow, Sing Sing, Auburn,
and Woodbourne Prisons.

The suggestions and teaching units in this book are not pre-
sented as the last word in social studies teaching in correctional
institutions.. The main purpose in preparing this material 1s to
encourage further experimentation in this field. Correctional
education, in spite of recent improvement, is just beginning to

*This Commission was appointed by Governor Lehman in 1933. Its title has
been changed recently to the Commission on Education in Correctional Insti-
tutions in the State of New York. Dr. N. L. Engelhardt is chairman of the
Commission. It is therefore commonly referred to as the Engelhardt Commuis-

sion and will be so designated throughout this book.
Vil
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develop. Experimentation with new materials and methods is the
only road to progress. The suggestions made here will, it is
hoped, stimulate teachers to try similar methods and to IMPIrove
upon them.

The eight units vary in form, content, and excellence. This is
a hopetul sign. Rigid standardization has no place in the social
studies field. On the other hand, organization and planning are
necessary to efficient teaching. This book presents certain
lines of development and suggestions as to how to proceed. It
does not attempt to fix a pattern which should be followed with-
out deviation. Methods and materials must always be altered and
adapted in the light of the situation in which they are to be used.
This 1s particularly true in correctional institutions, where ad-
ministrative policies, inmate populations, educational personnel,
and physical provisions for education vary widely.

The development of social studies teachings in the correctional
mstitutions of New York State is the result of the counsel, co-
operation, and work of many persons to whom the writer
acknowledges his debt.

The encouragement and suggestions given by Dr. Walter M.
Wallack during the preparation of this book were invaluable.
His keen msight and vigorous leadership were important factors
in this project as they are i the development of all other phases
of correctional education.

Dr. N. L. Engelhardt, not only in his official capacity as Chair-
man of the Commission but more especially in his personal
interest, encouraged the Wallkill project with never-failing in-
spiration, guidance, and criticism.

Dr. H. B. Bruner provided expert and interested guidance for
the Wallkill experiment, secured teaching personnel as well as
the services of D.P.W. workers, and made available the resources
of the Curriculum Laboratory, Teachers College, Columbia Uni-
versity, where source materials were prepared.

Mr. C. M. Wieting deserves high commendation for carrying
through the classroom teaching at Wallkill Prison. The success
achieved 1n the social studies experiment was in large part due to
his ingenuity and hard work.

PREFACE 1X

Mr. Edward P. Mulrooney, Commissioner of Correction, hi;lS
given full co-operation in the development of social education 1n
the State correctional institutions.

Dr. Leo J. Palmer and Mr. N. J. Henzel, and the Wallkill
Prison staff, contributed advice and assistance from their experi-
ence with prison inmates. Their practical suggestions were n-
valuable.

The writer also wishes to thank the following persons for
their contributions to the development of social studies teaching
and the preparation of this book: The members of the Com-
mission on Education in Correctional Institutions in the State of
New York, especially Dr. Austin H. MacCormick and Dr.
William E. Grady; F. E. Averill, W. J. Brozy, Charles Johnson,
C. A. Spencer, Thomas Partlan, J. MacEntee, William Rogers,
Herman R. Rudolph, Charles G. Scanlan, John J. Sheehy, of
the Wallkill teaching staff; Howard L. Briggs; Peter M. Cala-
brese; Emma J. Bohlman; Beatrice Cramer; John McKeon and
Joseph Caggiano; George Drojarski; Thomas Murtaugh; Robert
N. Robinson; Benjamin Weinberg; Helen A. Thau; and work-

ers on the D.P.W. project No. 65-97-295, sub-project No. 77.
G. M. K.
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CHAPTER 1
INTRODUCTION

TaE DEVELOPMENT oF CORRECTIONAL EDUCATION

MACCORMICK stated In 1931, after a nation-wide survey, that

“not a single complete and well-rounded educational pro-
gram adequately financed and staffed, was encountered in all the
prisons of the country.”” Few, if any, voices were raised in
contradiction or denial. Since that time considerable progress has
been made 1n both the quality and the quantity of education 1n
correctional institutions.

Speaking before the American Prison Congress in October,
1937, MacCormick declared that: ““The last decade has been the
most significant period of progress in the history of educational
work 1 American prisons and reformatories. In 1927-28, when
I made a nation-wide survey of prison education, I was forced
to draw a very black picture of the situation. Today, it 1s possible
to point to a number of prison systems and individual institutions
whose educational program has reached a notably high level and
to others where the first necessary steps have definitely been
taken in the direction of well-rounded programs.”?

The Federal Bureau of Prisons has installed modern educa-
tional programs in practically all of the Federal penal institutions.
The surveys of the Federal Prison Industries Reorganization
Administration have stressed rehabilitation and education as an
essential part of a modern penal program. The Works Progress
Administration has provided additional teachers and thereby en-
abled a number of institutions throughout the United States to

* MacCormick, Austin H., Education of Adult Prisoners (National Society of
Penal Information, New York, 1931), p. 38.

* MacCormick, Austin H., “Present Status of Penal Education,” Proceedings
of Sixty-seventh Annual Congress of the American Prison Association, New
York, 1937, p. 189.
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expand their programs of education.? One of the latest develop-
ments, m which education is scheduled to play an important
part, 1s the reorganization in the Georgia penal system.* Since
Austin H. MacCormick became Commissioner of Correction of
the City of New York in 1934, a comprehensive program of
education has been organized in the institutions under the juris-
diction of his Department.

The Annual Report for 1936-37 of the Division of Education
of the New York State Department of Correction reviews the
changes in legal provisions for education in penal institutions in
New York State from 1822 to 1935. A great difference is re-
vealed between what was conceived to be education in correc-
tional institutions in the early nineteenth century and now. The
Report states that “it is also noticeable that, except for the new
ideas connected with the establishment of Elmira Reformatory,
no great change in the legal concept of correctional education
took place between 1847 and 1925. In other words, that concept
changed more in the 1o years between 1925 and 1935 than dur-
ing the 78 years prior to 1925.”®

As a matter of fact, real changes in New York State correc-
tional education date from 1932. The Commission to Investigate
Prison Administration and Construction began the educational
development with the rejuvenation and reorganization of the
program at Elmira Reformatory under the leadership of Dr.
Walter M. Wallack. The Engelhardt Commission sponsored ex-
periments at Wallkill and Clinton Prisons, and has encouraged
the expansion of education in all institutions in the Department
of Correction. Since July 1, 1935, educational development in
New York State correctional institutions has been guided by a
Division of Education headed by a Director of Education. Two
assistant directors were added on July 1, 1936. In the State cor-
rectional institutions new educational positions have been estab-

- “For a description of these projects, see “WPA. Prison Education Projects,”

in News Bulletin, The Osborne Association, Vol. IX, No. 2, April, 1938.
*1bid. “Prison Reform in Georgia.”

*“First Annual Report to the Commissioner of Correction, Division of Educa-

tton, Department of Correction, State of New York.” (Typewritten.) 1937.

This report, considerably revised, will be published in the near future under the
title, “Education Within Prison ‘Walls.”
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lished, additional teachers employed, curricula revised, new
school buildings erected, and educational budgets ncreased.®

PreESENT TrRENDS IN CORRECTIONAL EDUCATION

According to MacCormick’s survey, many of the materials
and most of the teaching methods in use in prisons and reforma-
tories in 1927-28 were antiquated. With a few outstanding ex-
ceptions, the education in prisons and reformatories consisted of
training in the three R’s with the use of materials and methods
which were either very old or childish in content.

Perhaps the most significant features of recent developments
in correctional education are increased emphasis on changing the
attitudes of prisoners, and the attempts to make all education
useful in assisting inmates to solve the problems they will meet
after release. The study of social and economic problems, deal-
ing as it does with community and personal situations, 1s one
way of meeting the new demands on correctional education. The
need for new materials and methods which will make social
studies teaching effective with adults 1s felt not only in correc-
tional education, but also in other areas of adult education. It is
to assist prison educators and workers in adult education gen-
erally in the development of social studies materials and methods

that this book has been prepared.

A PrograM or CorRrRecTIONAL EpUcATION REQUIRES
A Sounp FouNDATION

It would not be appropriate to include a lengthy discussion of

crime, criminals, and penology in a book such as this. It 1s
taken for granted that the prison educator will have secured an
adequate background in the philosophy, literature, and practice
of the penal field before making an attempt to develop part or
all of an institutional program of education. Modern curriculum

*For a description of the work of the Engelhardt Commission and develop-
ments in New York State Correctional Institutions in recent years, see Report
of the Commiission for the Study of the Educational Problems of Penal Insti-
tutions for Youth, Legislative Document No. 71, State of New York, Albany,
N. Y., 1937. See also “New York State Correctional Education Moves Ahead.”
Correctional Education, Vol. 1, No. 1, American Prison Association Committee
on Education, 135 E. 15th Street, New York, N, Y., October, 1937.
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development in public schools usually begins with a considera-
tion of American society and the place of the school in it. Sim-
larly, the prison educator should formulate clear concepts of the
place and functions of the penal institution in modern society.
This should be based on a survey of the best thought and prac-
tice available. _

Few experienced penologists claim to have final answers to
the problems involved in the treatment of the criminal. Though
many books have been written about crime, criminals, and insti-
tutions, little 1s known about the causes of crime, the character-
istics of criminals, or the best ways of making law-abiding cit-
1zens out of law-breakers. The scientific approach to the problem
1s comparatively recent. Progress to date has consisted more
in clearing away prejudices and mistaken beliefs than in positive
definition and solution. The attempt to isolate a single cause of
crime and the search for a panacea for crime appear to be, like
astrology and alchemy, well on the way to the discard.

While positive knowledge is not extensive in the penal field,
enough 1s known to provide a base for the application of the best

educational techniques available. Every program of prison edu-
cation should have a platform carefully worked out so that the
purposes, aims, and objectives of the program, and each part
thereof, are clearly defined and understood. A good illustration
of such a platform 1s the Credo of the Board of Visitors of West-
field State Farm.” This Credo, in thirty-one articles, presents the
ideas and purposes on which the program of the institution is
based; it sets forth the influences which bring people to the insti-
tution and suggests ways m which the institution can best pro-
ceed to return inmates to free life as assets to society; it also
includes modern viewpoints concerning individual treatment and
the various agencies which should be utilized in the treatment
program of the imstitution.

Until such basic policies and concepts have been clearly
thought through, no imstitutional program of education can be

" Report of the Commission for the Study of the Educational Problems of
Penal Institutions for Youth, Legislative Document No. 71, Albany, N. Y.,

1937, PP- 50-55-
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INTRODUCTION g

expected to function effectively. Such a step should be a pre-
liminary to any educational development, be it social studies,
vocational training, or the teaching of the three R’s. 'The back-
ground material, included in Chapters II, 11, and IV, dealing
with American society and the institution, inmate attitudes, and
psychology has been reduced to those elements which seem es-
sential to the understanding of the teaching materials and methods
described. Philosophy, concepts, and aims must always go hand
in hand with procedures for organizing classes, planning mate-
rials, and guiding learning.



CHAPTER 1I

THE FUNCTION OF SOCIAL STUDIES IN
CORRECTIONAL INSTITUTIONS

THE value of teaching illiterate prisoners to read and write
has for many years found general acceptance with practical
penologists, educators, and the public. Likewise, there is now
general agreement that prisoners should be prepared by voca-
tional training to support themselves and their dependents. Re-
cently, a third type or area of education has been receving 1n-
creasing attention, namely, courses and activities which will
improve the inmate’s attitudes toward society, broaden his con-
cepts, and deepen his msight. According to MacCormick, “Not
only 1s there general acceptance of the validity of academic and
vocational education but also of social education, which . . .
seeks to bring the prisoner into satisfactory understanding of and
relationship to society.”?

The released inmate must be able to write a letter, figure a
grocery bill, and perform vocational skills efficiently. It is equally
mmportant that he have some understanding of the make-up and
problems of modern society, be able to control his emotions, get
along with people, adjust to adverse conditions, and think clearly
and objectively about his problems and those of others. The
basic aim of social and economic teaching 1n correctional institu-
tions is to mmprove the inmate’s social attitudes and insight. The
social studies program assists the inmate to understand the prob-
lems of modern society and to work out ways and means of
making a personal adjustment to them. Unless desirable social
attitudes are developed, facts and skills will be useless to the
individual and may even be used against society.

* MacCormick, Austin H., “Present Status of Penal Education,” Address de-
livered before the Congress of the American Prison Association. Proceedings

of the Sixty-seventh Annual Congress of the American Prison Association,
October, 1937, p. 191.
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FUNCTION OF SOCIAL STUDIES 7

THE INMATE AND MODERN SOCIETY

Men in prison have been removed from the stream of free
society. Each year sees that stream move more and more rapidly.
Changes 1n industry, business, and living are coming with star-
tling rapidity. After a man spends years in prison he is then
thrown out into a world which is different from that which he
left. Throughout his incarceration he has dreamed of the world

as he left it, he has built air-castles about what he will do when

he 1s released. And he finds himself a stranger in a strange land.

Many inmates have developed warped 1deas concerning social
institutions, their relationships to society, and the purpose and
importance of government. The bitter school of experience mn-a
poor environment has given them a twisted view of the social
structure. Many inmates have had firsthand knowledge of graift
in business and politics. They know a great deal about the un-
equal arrangements in industry. They have experienced the de-
bilitating influences of unemployment, labor strife, and poverty.
They may have come in contact with crooked politicians, sharp
lawyers, and incompetent or overworked judges. As a result,
they often fail to see the good poimnts of social institutions:
society has not proved its value to them.

We live in a complex social order which renders it difficult
even for those with the strongest characters to achieve a bal-
anced life. Most of us, however, manage to come to a working
agreement with the elements of our environment, and proceed
without too serious or too obvious difficulty. The man in prison
has not adjusted himself to the rules set up by' society. In many
ways he resembles Hans Fallada’s “little man”: “Masses of men
with . . . pallid faces waited—for what, they themselves did not
know. [Pinneberg] was one of these millions. He had a kind of
feeling that . . . in spite of the fact that he was now a wage-

‘earner once more, he belonged much more to these who did not

earn than to those who earned a great deal. He was one of [the
mass|; any day he might be standing here like them,—and he
could not help it. Nothing could protect him.”

®Fallada, Hans. Little Man, What Now? (Simon & Schuster, 1933), pp-
136-137.
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So Hans Fallada’s “little man” stands and surveys the host of
other “little men” who are profoundly puzzled at modern life’s
complexity. With no particular rancor against anyone, with little
political knowledge or inclination, they stand aghast and agape
at their precarious world. With old certainties swept away they
press their noses against life’s store windowpane even as Pinne-
berg viewed with thwarted desire the wonderful dressing table
he coveted for his wife. “No, not for you, little man. Go home,
little man, waste your money as you will and can and may, but
leave things like this alone.” And then as the “little man” im-
pulsively and impetuously rushes into the store and recklessly
purchases the dressing table, the author observes: “The temper
i which Johannes Pinneberg suddenly found himself is not at
all dissimilar to the mood in which a2 man commits robbery and
murder or joins a riot. Pinneberg happened to buy a dressing-
table, but it comes to the same thing.”®

Unless prison can show the inmate how to adjust satisfactorily
to his environment, he will once again come into conflict with
society’s regulations. |

All phases of the educational program must assist in develop-
ing the attitudes and abilities which will make this adjustment
possible. The study of social and economic problems has its place
in aiding the man to keep up with changes going on in the out-
side world while he is in prison, in helping him to think through
some of the social problems with which he has already come in
contact, in showing him the implications of society’s institutions
and arrangements, and in rendering him better able to make
decisions.

ELEMENTS IN AMERICAN Sociery Wuaice MAKE SoCIAL
AND EconNomic UNDERSTANDINGS INCREASINGLY
MORE IMPORTANT

‘The United States is a democracy. This means that as a people
we set great store by certain rights, such as the right to vote, the
right to a trial by jury, the right to achieve as high a position
as our energy and abuility justify. Modern developments make it
increasingly difhicult to achieve these social objectives.

®Ibid., pp. 150-151.

LW T Sy
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The United States is an industrial nation, operating under a
system of partially regulated capitalism, and depending on com-
petition to provide the necessary goods and services. The extent
to which government should regulate and control business, n-
dustry, and labor 1s just now receiving much attention both by
the national and state governments and by the public generally.
The extent to which government and industry should be respon-
sible for the welfare of each individual citizen, whether or not
every man should and can be guaranteed the right to work at
reasonable wages, whether or not the government or industry
should or can provide a reasonably good living for all to a greater
extent than has been true in the past, are points which are being

- fiercely debated.

QOurs 1s a tradition of freedom and individual initiative. Born
of revolution and embarking upon a new course in national
government, the United States has exhibited the vigor, ex-
uberance, and occasionally the lawlessness of a growing, burly
youngster.

In the past when the conditions of industry became too bur-
densome or irksome, when depressions or panics occurred, when
one became dissatisfied with his surroundings, or when difhiculty
threatened, men could pack their belongings and families into
covered wagons, trek west, and establish themselves in a new,
fertile country where land was cheap and living good though
rugged. Today the frontier is gone; the individual must neces-
sarily make an adjustment to his environment or become an out-
cast. Those who in an earlier time might have been admirably
adapted to exhibiting fine heroism at some Alamo, or to living
the simple life of the rural farm, now must find a way of getting
along with the men and machines about them.

This change from rural to urban living and the closing of the
frontier have been accompanied by a tremendous increase in the
number of laws needed to regulate behavior. As cities grow
larger, as transportation of all types increases rapidly for goods
and people, as means of communication multiply and improve,
as mdustries grow huge and control the destinies of large num-
bers of people and immense blocks of capital, more and more
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laws are passed to regulate the complicated relationships and
situations which arise. This rapid increase in the number of laws
accounts 1n part for the increase in criminals and prison popu-
lation.

In addition to this increase in complex living and in the num-
ber of laws, no thinking observer of modern life can fail to note
many serious maladjustments i our economic and social arrange-
ments.

Society does not make it possible for many of its citizens to
enjoy a reasonably good standard of living even though they
exert maximum effort.* The modern economic and industrial
system, through its advertising and modern methods of produc-
tion, stimulates desires and wants which the individual often can-
not satisfy. Housing conditions can only be described as atrocious
for a large part of the population.

All too often graft 1s discovered in our political and industrial
systems. 1he legal system needs much repairing and overhauling.
The “connections” between criminals, crooked lawyers, police,
and politicians which prevent the apprehension and conviction
of the notorious criminal, the “copping” of pleas (pleading guilty
to a lesser crime than that stated in the indictment), inconsist-
ency of sentences, and the emphasis on legal technicalities, all
tend to vitiate the effectiveness of law and the respect for gov-
ernment and law. Leading lawyers are urging that the law take
more account of progress in social sciences, and give more atten-
tion to basic issues and consequences mvolved, and less to tech-
nicalities and precedents.

This 1s the setting 1 which the correctional mstitution is
placed. This 1s the complex environment from which inmates
come and to which they will return. Correctional education can-
not bring about marked improvements in social and economic
arrangements. It has, however, a definite responsibility for aiding
the inmate to interpret the industrial and social environment.
The viewpoint 1n such teaching must be both realistic and op-
timistic. The only rational position which correctional teachers

*See Calkins, Clinch., Some Folks Won’t Work (Harcourt, Brace, 1930).
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in this field can adopt is to accept conditions as they are, admit

injustices and maladjustments where they exist, interpret causes
as accurately and objectively as possible, and stress opportunities
which do exist and efforts which are being made to correct bad
conditions. Correctional education has the responsibility of modi-
fying warped 1deas concerning the economic and social structure
as well as developing vocational and academic skills and knowl-
edges. Cantor states: “It seems strange, to say the least, that even

- the more critical criminologists fail to call attention to the rela-

tion between crime and the economic structure of American
Society . . . Anthropologically, however, the slightest appre-
ciation of American civilization will convince one of the far-
reaching influences of economic acculturation.”

OBJECTIVES OF SoCIAL STUDIES IN (CORRECTIONAL
INSTITUTIONS

In the preceding brief survey of the mterrelations between
society and crime, the basic function of correctional education
was stated to be the improvement of inmate attitudes toward so-
ciety. This is no new concept. A teacher who has just retired
after many years service in one of the New York State prisons
said recently that the aim of education in prison has always been
to improve inmate attitudes. Advances in prison education have
not been brought about by changing the basic aim but by clearer
definition of objectives and by introducing activities and pro-
cedures which give evidence of being more successful than those
heretofore used. The study of social and economic problems is
one of the new activities through which changes in the social
attitudes of inmates may be accomplished. When the Wallkill
experiment began, a list of objectives for the social studies work
was tentatively adopted. The list was modified continually as
the work progressed. The objectives given below are, with slight
modifications and additions, those which resulted from the first
year’s exXperience.

5 Cantor, Nathaniel F., Crimne, Criminals and Crinminal Justice (Henry Holt
and Co., 1933) PP- 443 and 445. See also all of Section o, Chapter XXV for a
discussion of the economic order and crime.
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A. To give the men a realistic understanding of existing economic
conditions.

1. What is the employment situation?

2. Why were 10,000,000 people on relief in 19357
3. Are plants expanding?

4. Are the basic industries running at capacity?

5. Is technological unemployment inevitable?

B. To develop a better appreciation of government and its functions.
1. What is a democracy, how does it work, who elects officials?
2. What good things does the government do?

a. Regulates relationships between individuals, enforces law,
protects property, prevents fires, builds roads carries mail,
cares for the unfortunate, promotes education and sc:1ent1ﬁc
study, protects the worker etc.

3. How does government n other countries work?

4. What is 2 community and how may community problems best
be solved?

C. To chart the trends of modern life by interpreting events.
. What changes are taking place in industry, community life,
government:
2. What is the meaning of events in the light of what is known
about history, economics, psychology, etc.?

D. To correct anti-social attitudes toward society.

1. Admitting that there is graft in business and in government,
does it follow that the majority of people or institutions are
dishonest?

a. Prison officials are not racketeers.

b. The parole board has the best interests of the inmate and
soclety at heart.

c. Our legal system has many admirable points.

d. Business is not based on graft and crooked dealings.

E. To develop methods of making sound decisions based upon the

weighing of the available facts.

1. How can propaganda be detected?

2. What interests are trying selfishly to use the government for
their own ends?

3. What can a good citizen do to preserve the fundamental lib-
erties of American democracy?
a. The rights of free speech, free assembly, to vote, and to

have a decent job.
4. What seems to be the truth about present events?

FUNCTION OF SOCIAL STUDIES I3

. What are the opinions of reliable authorities?
. Are these conclusions supported by statistics?

5
6
F. To guide the man in ﬁttmg himself for a vocation.
1. What are specific requirements in various trades?
2. What are the wage scales paid?
3. What are the best occupational opportunities for released
1:)1'15::::I1¢::rsD
4. What can be expected in the way of working conditions?

G. To assist the inmate to improve his personality and his ability
to get along with people.
1. What characteristics should I improve in order to make a
better adjustment?

4. In the home.
b. On the job.
¢. In other social and economic relationships.

2. What personal traits does an employer most desire in an
employeer?

3. Why do some persons with plenty of intelligence and skill
still have difficulty holding a job and getting along with
people?

4. What traits are best suited to modern living conditions, what
traits are practically useless, and what traits constitute actual
handicaps?

The purpose of general objectives is to provide direction for
teaching procedures and the preparation of teaching materials.
A list of objectives is a function of the situation in which 1t 1s
formulated and must be influenced by the setting. For this rea-
son every institution should establish its own list of objectives
for social studies. Having reviewed some of the major social
and economic factors which have molded the attitudes of 1n-
mates prior to their incarceration, and having established major
objectives all of which stress social attitudes and concepts, the
attitudes which inmates exhibit while incarcerated become of
first importance to the correctional educator.



CHAPTER III

PRISONER ATITIUDES AND CORRECTIONAL
EDUCATION

EXPERIENCED penal workers may find themselves 1n disagree-
ment with some of the statements in this chapter. The study
of attitudes 1s interesting but difficult. Attitudes are elusive; gen-
eralizations about them are dangerous; scientific measures are far
from perfected, and even the best measuring devices probably
lose much of their reliability and validity when used to measure
inmate characteristics. 1here are no attitudes common to all
prisoners, and one can rarely be certain that inmate expression
1s thoroughly sincere. To attempt to describe inmate attitudes,
then, 1s to display considerable temerity.

However, 1t 1s quite generally agreed that all correctional edu-
cation must focus upon the prisoner himself. Before planning
courses and activities which have as a major objective the chang-
ing of attitudes, the attitudes of prisoners must be carefully
studied. Indeed, prison education of every sort encounters cer-
tain inmate attitudes which constitute barriers to effective teach-
ing. When he can devise ways to minimize, elimmate, or utilize
these attitudes, the prison teacher will find the remainder of his
task comparatively simple.

Few careful studies of inmate attitudes have been made. A
number of ways of making such studies suggest themselves. At
the New York State Vocational Institution, inmate attitudes are
being studied by means of a questionnaire which the institution
staff fills out. Guards, teachers, chaplains, and other members of
the personnel are participating in the study and finding it very
worth while. At Wallkill, instructors kept careful records of
expressions of inmate attitudes, and a summary was made at the
end of the year. This chapter 1s one result of the Wallkill study.

Another method, which so far as the writer knows has not been
14
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tried, might be to give to men about to go out on parole a ques-
tionnaire in order to determine their reactions to the educational
program of the institution and their attitudes toward work, the
family, courts, government, the community, and the like.

Perhaps the attitudes most commonly held by the majority of
the inmate group are those which result from the prison environ-
ment. Experience seems to indicate that many of the attitudes
generated 1n prison are common to a rather large proportion of
inmates. Some of these attitudes and their effect on educational
work 1n institutions are presented in this chapter, together with
certain attitudes toward soclal and economic problems which, it
1s believed, are common to a large number of inmates.

If this chapter stimulates thinking in the field of inmate atti-
tudes and encourages further study, it will have served its pur-
pose. It 1s believed, also, that many of the suggestions will be
valuable 1 orienting new teachers in the correctional field. An
understanding of inmate attitudes is basic to all good teaching,
and 1s especlally essential in teaching social and economic studies
to Inmates.

AT1rrrubpes WHaHicH CONSTITUTE BARRIERS TO 1 EACHING

Emotional Tension Resulting from: Prison Isolation
and Monotony

The ordinary prison régime establishes an environment of
isolation, routine, and monotony which intensifies certain emo-
tions and 1ideas, and weakens others. The ambitions of the pris-
oner who has spent any length of time in these mstitutions tend
to become atrophied. His mind grows numb. He daydreams, and
wishful thinking takes the place of a constructive expenditure of
energy. For him, the outside world takes on an unrealness; effort
seems useless. Under such conditions, the mmmate is inclined to
feel that it is easier to sleep from twelve to sixteen hours a day
than to think and be aware of his prison environment. The less
intelligent prisoner therefore finds himself at a loss when trans-
ferred to a medium security institution such as Wallkill Prison
where he has every evening to spend in any legitimate way he
wishes and where he has considerable responsibility for plan-



16 PRISONER ATTITUDES

ning his own program. He feels more at home in the maximum
security prison in which he is accustomed to being locked in
his cell from 4:30 p. m. until 6:30 the next morning, and where
most of his activities are regimented.

Not uncommonly, prison monotony and 1solation result 1n a
prisoner, apparently normal when committed, developing a
prison psychosis known in the prison vernacular as “stir-drunk,”’
“stir-crazy,” or “stir-stmple.” The more intelligent inmate fights
this feeling and tries to keep his mind occupied with worth-while
interests. Varying with the individual inmate, therefore, this
condition presents a barrier to attempts to stimulate interest 1n
self-improvement. Prison education and soctalization programs
must accept part of the responsibility for preventing this dis-
integration of personality.

The Constant Craving for Freedom

Another attitude which 1s so common that it seems to permeate
every corner of every correctional institution is the intense de-
sire for liberty. It overshadows all else in the minds of incar-
cerated men. Warden Lawes states that “no prisoners are con-
tented with prison life no matter how comfortable you make
it.” Inmates are almost unanimous in declaring for a park bench,
where one is free from restraint, in preference to loss of freedom
no matter how luxurious the confinement might be made. Major
activities of most inmates include crossing the days from the cal-
endar, trying to make the days pass more rapidly, searching for
ways to reduce the number, and anticipating the day of release.

An inner tension is present within each inmate almost con-
stantly, and occasionally becomes so strong that, 1n the words
of the prison, “Jim has a bug on today.” This means that Jim
is so overwrought with the feeling of confinement that he 1s
“touchy,” inclined to be grouchy, pugnacious, and generally dis-
agreeable. Worry over the family outside often accentuates this
tension. When these “seizures” occur (as they do more or less
frequently with almost every inmate), the best course the teacher
can pursue is to leave the inmate alone temporarily or, 1if possible,

find something which will get his mind off his troubles.
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This bitterness against confinement creates in many inmates an
antagonism against almost everything and everyone within the
prison and leads the inmate to resist efforts to encourage him to
acquire knowledge, skill, and new viewpoints while in prison.

Inmates frequently express the desire “to forget everything |
about the place” when they leave.

Attitudes toward Other People in the Institution

In many institutions most prisoners have a suspicious attitude
toward fellow inmates as well as toward prison officers and em-
ployees. This suspicion is frequently accompanied by a veiled
antagonism. Fear that one fellow mmate will “squeal” on another
for some infraction of a rule or a too-frank statement of opinion
often engenders this attitude. It arises occasionally as a result of
harsh or unsympathetic treatment received from some prison
officer. A third source of antagonism may be found in the treat-
ment received at the hands of the law prior to mcarceration, in
the form of third degrees and unjust legal and court procedures.
Such mustreatment is often exaggerated by the inmate and may
even exist wholly m his mind, but it nevertheless affects his
attitude.

This suspicion of everyone in the institution results in reticence
on any subject related to prison, or on topics on which a frank
expression might cause unfavorable reaction on the part of
prison officers. For example, inmate Jim interrupted himself just
as his contribution to a group discussion of graft in government
was getting interesting and said, “Gee, if I wasn’t under wraps,
I'd tell you all about it”; and Bill’s remark followed Jim’s: “After
[ see the ‘three wise men’ (meaning the Parole Board) I'll give
you the low-down on why it’s hard to go straight.” This same
suspicion shows itself also when any new activity is started which
1s intended for the prisoner’s benefit. His reaction usually 1s: “It
looks all right but there must be a catch in it somewhere.”

Prison traditions of long standing emphasize the barrier be-
tween officers and men. One of these traditions i1s that there 1s
an msurmountable wall between the inmate and all prison em-
ployees. This has been written into the rules and regulations of
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some correctional institutions. Officers are expected to refrain
from communicating with inmates except to carry on the actual
routine of the prison. It 1s difficult to see how the institutional
personnel can change the attitudes of inmates if they cannot
communicate with them.

This situation—inmates versus officers—also affects educational
activities. It sets up a resistive attitude toward the entire program
on the part of many inmates, which may be expressed somewhat
as follows: ‘“Whatever they want me to do, I'll retuse to do
unless they make me.” This gives some indication of why it 1s
often a long, slow process to introduce and popularize a new
activity with inmates. Education is faced with perhaps the hard-
est possible challenge: it must, in realistic fashion, show its value
before most inmates will have anything to do with 1t.

The average prisoner appears to be extremely self-centered
during his prison life. He refuses to participate in anything in
which he does not see “his cut.” The prison atmosphere 1s
naturally not one of “good will to men.” In the majonty of cases
each man 1s looking out for number one and for number one
only. Another prison tradition encourages this attitude: the 1n-
mate 1s often told by prison officers (with the best of intention)
and by other inmates at the beginning of his mcarceration that
the best way “to do time” is to “stay by yourself and you will
stay out of trouble.” It 1s not difficult to see why, in the face of
such attitudes and traditions, it is extremely difficult to socialize
the prisoner or carry on any vital group activities. And yet it is
just such activities which should be most effective 1n preparing
a man to assume his place again in free society. It is one reason
why individualized instruction should not be considered a syn-
onym for individualized education. This confusion in thought,
and the traditions described, exclude group activities almost en-
tirely in most correctional institutions.

The Influence of “Public” Opinion in Prison

Even when an mmate is sincerely interested in self-improve-
ment, he may have to brave adverse opinion on the part of both
prison officers and fellow inmates. The attitude of guards and
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other prison officers toward the inmate and educational activities
can make or break the best of programs. A word, a look, a
gesture often decides whether an inmate will use his time prof-
itably or will vegetate. Instances are to be found in almost every
institution i which a guard, largely because of his own 1g10-
rance, ridicules the educational program and the inmate who
tries to take part in it. The potentialities of the guard group in
aftecting the attitudes and behavior of inmates are slowly being
recognized 1n the establishment of schools for prison officers to
develop msight into the purposes of institutions, and to train
guards in the use of techniques which will conform to modern
principles of correctional treatment.? Fortunately, it appears that
prison officers are encouraging inmates to take part in educa-
tional activities more frequently than in the past.

The influence of other inmates also makes itself vigorously
felt on a prisoner who really desires to improve his time in
prison. As one inmate put it, “Sure, several of us oguys would
like to improve our way of talkin’, and get to be more den a
common mug 1 usin’ English, but de minute we do, de gang
calls us high-brows.” In a word, the inmate who really has a
desire to improve his condition by acquiring knowledge and
skill must sometimes buck the ridicule and opposition of almost
everyone with whom he comes in contact.

T'he “Take-It-Easy” Tradition

Another attitude common among a large number of inmates
is the desire to “do the ‘bit’ the easiest way possible.” As one
old-timer expressed it to a newcomer: “Learn the ropes, buddy.
There are soft jobs here if you know how to get them; this ‘can’
1sn’t such a bad place if you know your way around.” This atti-
tude 1s based on more than laziness and the desire to get out of
work. Inmates argue that the State forced them to come to
prison, the State pays them practically nothing for their work,
and consequently they don’t propose to do anything for the
State if they can avoid it. This attitude is another illustration of

*See Wallack, W. M., The Training of Prison Guards (Bureau of Publica-

tions, Teachers College, Columbia University, 1938), for a description of the
New York Central Guard School program.

-
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the reason why inmates frequently taboo any activity in which
they feel the institution wants them to participate. It presents a
real obstacle to attempts to imnterest a considerable portion of the
inmate population n educational programs.

The Odds Are Too GGreat

In the competition for jobs in free society, the released pris-
oner finds himself at a tremendous disadvantage. He must face
prejudice agaimst him as an ex-criminal as well as the normal
desperate competition for jobs. The attitude of many citizens s,
“Why should a released prisoner be given a job when there are
so many law-abiding citizens who need one?” In a depression this
situation is accentuated. There is no effective agency for securing
jobs for men going out on parole. After a man has been 1n prison
for from two to five years, he has lost most of his contacts with
the outside world and in many cases it 1s almost impossible for
him to secure a position. Such a situation discourages men from
putting forth any great effort to acquire a trade or improve their
educational opportunities. They are inclined to say, “What’s the
use? I won’t be able to get a position in that line anyway.” An
outsider’s first reaction to such an attitude is, “What a short-
sighted viewpoint!” And yet if one assumes an objective view
and mentally places himself in the position of the inmate with
years of prison ahead and little hope for a decent job upon re-
lease, it is not difficult to realize that it takes character, fore-
sight, and considerable will power to rise above the odds and
make a real effort to derive all the benefit possible out of prison
€XPETIENCES.

r

“How Do They Know Whether I'm Fit for Releases”

Another phase of penal work which vitally affects the atti-
tudes of inmates is the administration of parole. Considerable
progress has been made 1n this field, but it has not yet reached a
point where the eligibility of an inmate for parole is really based
on the improvements he has made in his own attitudes and be-
havior. Right or wrong, many prisoners feel that the Parole
Board conducts their original trial over again when they appear
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before the Board to be considered for parole. Many inmates be-
lieve the Board places more stress upon the circumstances sur-
rounding the crime than upon the attitude of the man and
the changes which he has made 1n himself.

Unless one can break through this feeling of injustice which
the inmate holds against parole and its administration by society,
it is difficult to secure the proper attitude for rehabilitation. In
one experimental discussion group in which an attempt was made
with inmates to discuss the parole system, the law, and the courts,
in order to straighten out some of the warped 1deas held concern-
ing these phases of society’s attempt to curb crime, the same
barrier was encountered which has been mentioned heretofore:
Inmates refuse to discuss these matters frankly, fearing that if
they do someone will report them to the Board.

W anted—An Incentive

Modern programs of education in public schools, adult educa-
tion centers, and the like are usually based, 1n theory at least, on
the principle that little can be done toward educating an indi-
vidual unless some goal or incentive is present. In fact, modern
psychology holds that little, if any, education can take place
unless.a rather strong tension toward a goal 1s present. In prison
it is difficult at present to provide any strong incentive. In the
case of many inmates it is practically useless to depend upon the
individual’s desire to better himself for the sake of self-improve-
ment alone. No money incentive is present—at least until the
prisoner is released. The limited outlook of most inmates prevents
them from looking far ahead. They feel also that the odds against

them are too great to make it worth while for them to put forth
~ effort in study or in the acquiring of skills.

Ever since the establishment of the reformatory system, it has
been recognized that the only real incentive that many prisoners
have is that of gaining their release. Most reformatories and a
good many prisons are at present using some system by which
inmates can gain “good time” and thereby obtain an earlier re-
lease. Unfortunately, much of this is as yet based on the extent
to which the inmate conforms to institution rules rather than on
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actual changes in the individual. Until parole is based upon the
changes in attitudes of the man and upon his efforts to better
himself while in the institution, attempts at resocialization and
education in the prisons will achieve only partial success.

SoME INMATE EXPRESSIONS OF ATTITUDES TOWARD
EpucaTionar. OPPORTUNITIES

As a result of these influences and attitudes, prisoners have
expressed the following objections when 1nterviewed on the
subject of participating in educational activities:?

1. “I want to be left alone. I keep out of a crowd, that’s the way
to do time.”

2. “I have too long to serve yet. I can’t concentrate on anything
until I see my way out. When I get to the last six months, I will be
glad to take some kind of traming.”

3. “You can’t teach me nothing about government, I know the
racket.”

4. “I'never did like school and I'm not going to school now.”

5. “There 1s no use for me to spend time and energy when I know
that there will be no opportunity for me to get work when I get
out.”

6. “What’s the use, the parole boys will tip them off that you are
an ex-convict the first job you get.”

7. “l can’t learn. It always seemed to come hard to me and there
1s no use for me to try.”

8. “I know my trade. I got a dollar an hour outside, why should
I work for the State for five cents a day?”

9. “I’d just as soon take some training but I've a good job in the
institution and don’t want to lose it.”

10. “I can get work, I don’t need no damned theory. I've earned
more than the college boys outside.”

11. “Why study? It i1sn’t what you know, but who you know, that
counts.”

One inmate, explaining the indifferent attitude of many in-
mates toward educational opportunities, said, “When you come
to prison you feel like a man who has just come in from the cold
outside, wearing an overcoat. T'he host says to his visitor, “Take

*These objections were expressed in one form or another by most of a
group of 185 men interviewed at Wallkill Prison.
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off your coat and stay awhile,” and the visitor replies, “No, thaank
you, I'll be going in a minute.” Prison is like that, you can never
settle down and get interested in anything.”

Fortunately, there are some prisoners who grasp educational
opportunities like men starved, and a relatively large group who
can be brought to see the value of improving themselves while
in prison. An educational staff with good 1nsight can get sur-
prising results in effort and accomplishment by providing sym-
pathetic understanding and a worth-while program of education.
Unfortunately, it can be stated with considerable certainty that
lack of interest in education on the part of inmates 1s all too often
a commentary on the weak, antiquated, and unattractive pro-
oram of education available in many nstitutions.

SoME INMATE ATTITUDES TOWARD SOCIETY
“Government Officials Are Corrupt; Every Man Has His Price.”

This was an oft-repeated expression in the Wallkill social
studies classes when discussing the costs of government, relief,
and similar topics. Inmates will argue that 50 to go per cent of
the money paid for government “sticks to somebody’s fingers”;
inmates who come from New York City and are familiar with
Tammany Hall will even defend graft in government.

No doubt this attitude is in part, at least, a defense mechanism.

It takes the form of, “I'm not so bad, look at the Teapot Dome

crowd, or - (a New York politician). I just got caught,
that’s all.” The social studies teacher needs plenty of facts and
ingenuity to guide the discussion to desired goals.

“All Business Is a Racket.”

Inmates sometimes disconcert the teacher by such outbursts as
the following: “What is the difference between my throwing a
brick through a laundry window because a man won't take pro-
tection, and the man who makes a million because he won’t let
his men join the union and get decent wages?” or “Both unions
and employers engage in racketeering. It is all a matter of who
gets the best men. The side that does will win the strike in a
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walk.” And again, “All landlords are profiteers and grafters.
What a racket they’ve got!”

On the other hand, many inmates will champion men like
Henry Ford, claiming that he got his money fairly and pays
good wages. The social studies teacher must be alert to capitalize
on such points and bring out the desirable aspects of modern
soclety.

“What This Country Needs Is a Strong Leader.”

Among Italian inmates Mussolini 1s usually highly regarded.
“Mussolini doesn’t allow strikes, he pays women two weeks’
wages when they have babies, and sets the profits a firm can
make,” they say. ‘_

Another explanation for the “strong leader” attitude on the
part of some inmates may lie in their experiences in “mobs” or
gangs before coming to prison. The gang leader is supposed to
be the bravest, strongest, and most efhicient. The “big shot” is
the one many inmates look up to, both prior to coming to prison
and during their prison life.

This reverence for the strong man or “big shot” appears to
have a bearing on teaching method. The accepted function of a
social studies teacher or discussion leader 1n adult education
classes outside of institutions and in public schools is to present
facts, stimulate thinking, draw out discussion, and leave de-
cisions largely to the group, without injecting his own point of
view to any great extent. Experience at Wallkill indicated that
this procedure must be modified somewhat in teaching inmates.
In the eyes of the inmates the teacher is the leader; he is expected
to know all the answers. “Why does he keep asking us what we
think?” queried several inmates in some of the first Wallkill
classes. The teacher will find 1t best to demonstrate occasionally
that he has opinions and can back them up effectively.?

“Aww, Pay No Attention to Him—He’s a ‘Commy’!”

Any patriotic organization searching for “Reds” to extermi-
nate wil have to look elsewhere than in prison. There are very

*See Chapter VIII on “Teaching Methods” for further discussion of this
point.
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few communists in prison, and those few are usually looked on
with contempt by the great majority of the population. In the
sense that they think the United States 1s the finest country on
earth inmates are, for the most part, patriotic. When the com-
ment cited above, favorable to Mussolini, was made, there was
spirited protest from most of the class to the effect that “we
want no dictator here.” One inmate at Wallkill was almost
ostracized by the rest of the inmates for his communistic views.
Indeed, the teacher of social studies has to use care in discussing
conditions in the United States that might be improved. The
Wallkill social studies teacher once remarked, perhaps a bit
facetiously, that “if the teacher says there are 10,000,000 unem-

Y 2)

ployed (in 1935), he is branded a ‘commy’.
“Only Saps Work!”

There are a good many mmates who have known gangsters
and others who lived well by their wits, for a time at least. Con-
sequently, to them any one who punches a time clock, 1s subject
to the beck and call of an employer, and draws a modest pay
check is just a “sap.” “He’s just a working stiff,” they assert.

In a milder form, such an attitude probably prevails among
many persons not in prison. The same comment might be made
about many of these attitudes. The prison teacher of social
studies will probably find, however, that if and when mmates do
discuss social and economic problems they pull no punches and
wear no gloves, and the teacher had better be prepared to beat
them to the punch—figuratively speaking, of course.

SUMMARY

This commentary on inmate attitudes may sound discourag-

~1ng. It should be remembered that this chapter has stressed the

difficulties and barriers the social studies teacher will meet 1n
most institutions. A few institutions have created an atmosphere
which does not generate many of the attitudes described but
rather develops a cooperative and optimustic spirit on the part of

the majority of inmates.
In contrast to those inmates exhibiting antagonistic and anti-
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social attitudes, many inmates can be found in almost every insti-
tution who are earnestly endeavoring to improve themselves and
to learn how they can best adjust themselves to the social and

economic problems which they will meet. A recent paper on the

law courts of New York State, prepared by an mmate at Sing
Sing, showed excellent insight and careful research. An mmate
at Auburn Prison, about to go out on parole, told the social
studies teacher that he had an entirely different outlook since
participating in the social studies classes. He stated that he could
now take the $12-a-week job which he had formerly spurned
with contempt, and like it. One “hard-boiled” inmate at Wallkill
said to the teacher seriously after a class, “You watch out, I'm
afraid you’ll change my 1deas.” The teacher treated the remark
lightly, but the man came back with, “No, I mean it. If you keep

on answering my arguments day after day, I’ll_ just have to

change.”

Commenting on the teacher at Wallkill, an inmate said, “How
well he succeeded may be judged by the large measure of con-
fidence given him by the men 1n his classes. He succeeded in
doing what has rarely been done before: getting prison inmates
to talk freely in a group and to a civilian about subjects that are
usually strictly taboo.”

The presentation of social and economic problems to inmates
is an intensely interestiny job. In large measure, of course, the
key 1s the personality of the teacher and the extent to which he
can secure the confidence and respect of inmates.

The writer is fully aware that this chapter does not go far
below the surface in examining the attitudes of inmates and that
at least one large volume could be devoted to this subject alone.
It is recognized that some of the attitudes described are merely
surface indications of deep-lying conflicts. Such an analysis is a
‘task for the psychiatrist. This discussion does describe, however,
attitudes almost universally encountered in dealing with prison
inmates and 1t points out many attitudes which must be overcome
by the prison teacher.

CHAPTER 1V

A PSYCHOLOGY OF LEARNING APPLIED TO
EDUCATION IN CORRECTIONAL
INSTITTUTIONS

CHAPTER i1 has presented a review of certain inmate atti-
tudes which might be termed an introduction to prison
psychology. In dealing with these viewpoints the prison teacher
needs to be able to use the best approaches and techniques that
educational psychology has to offer, in addition to that all-
important knowledge which can come only from experience.

The psychological viewpoint accepted by the teacher of social
and economic problems determines in large measure the methods
and procedures which he will utilize to overcome the resistance,
apathy, and antagonism which he will meet. Such questions as
the following must be answered before the program of teaching
can be efficient: How does learning best take place? What pro-
cedures will bring about desirable modifications in behavior most
effectively? What does psychology offer to aid the prison edu-
cator in selecting, organizing, and teaching social and economic
problems?

[n presenting the following summary of the psychological
principles on which social studies teaching should be based, no
attempt has been made to “sell” a certain brand of psychology.
This new science has many schools of thought. The principles
given here are those which have functioned effectively in prison
teaching. This chapter is obviously not a complete presentation
of educational psychology. It should be supplemented by the
study of good textbooks, such as those listed 1n the Bibliography
(pages 154 to 159). This summary 1s, however, essential to an
understanding of the teaching methods and materials discussed in
later chapters.

27
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PsycHOLOGICAL PRINCIPLES

Education Is Growth and Development

The concept of education as growth and development of per-
sonality is firmly established in educational thought, although
unfortunately in many classrooms it does not control the teach-
ing. To Dewey—

“Education is thus a fostering, a nurturing, a cultivating proc-
ess. All of these words mean that it implies attention to the
conditions of growth. (1) . . . Etymologically, the word edu-
cation means just a Process of leading or bringmng up. . . . Nor-
mal child and normal adult alike are engaged in growing. The
difference between them is not the difference between growth
and no growth, but between the modes of growth appropriate to
different conditions. (2) . .. The criterion of the value of
«chool education is the extent in which it creates a desire for
continued growth and supplies means for making the desire
effective 1in fact.”™

Learning as growth and development has a somewhat spe-
cialized meaning for correctional education. A child 1s an or-
ganism 1n which attitudes, habits, and skills are relatively few
and flexible. Growth and development are inevitable, although
not necessarily in the right direction.

A youthful or adult delinquent presents a more difficult prob-
lem, although the principle of growth is still valid. Inmates of
prisons and reformatories are usually sixteen years of age or over.
The prison educator 1s, therefore, confronted with the task of
altering and replacing attitudes and habits already more or less
strongly fixed. Desirable development 1n correctional education
must mean growth in other directions than that which has al-
ready taken place. Much of the growth which has occurred prior
to commitment is anti-social in nature. Eliminating undesirable
development through the substitution of more desirable mmate

! Dewey, John, Democracy and Education (Macmillan Co., 1916), p. 12. See
also Rugg, Harold, Culture and Education in America (Harcourt, Brace and
Co., 1931), p. 297. Frazier, G. W. and Armentrout, W. D., An Introduction to
Education (Scott, Foresman and Co., 1933). Wheeler, R. H. and Perkins, F. T.,
The Principles of Mental Development (Thomas Y. Crowell Co., 1932), p. 8.
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attitudes and interests, and modifying characteristics so that their

expression will be acceptable in free society constitute the work
of the correctional teacher.

Learmng Goes on within the Individual

As Dr. Rugg has phrased it, “learning depends upon the pupil
trying to learn rather than upon the teacher trying to teach.”
Education cannot be a process of “giving something to” an in-
mate. It cannot be prescribed and “taken” in the way that one
might swallow a curative draught. This concept that education
is growth which takes place within the individual makes teach-
ing one of the most interesting, but also difficult, professions to
carry on effectively. With such a viewpoint the teacher can no
longer hand out certain facts or demonstrate certain skills and
disregard the reaction of the student. Neither the “take it or
leave it” nor the “here it is—you learn or else” technique has
much place in correctional education. Teachers must therefore

judge their work by changes which take place in each inmate
rather than by the number of lessons presented.

Learming Goes on Constantly

All aspects of one’s environment are educating him con-
stantly. 'The delinquent “learned” his way into the institution.
The various influences with which the inmate has come in con-
tact prior to commitment have constantly “educated” him. The
process continues 1n the mstitutton. The guards who direct his
movements teach him hatred of or respect for authority. The
methods of discipline likewise teach him bitterness or a sense
of justice done. From other inmates he may acquire new ways
of committing crime. The food, the architecture, the teachers,
:the rules and regulations, and hundreds of other elements are
mfluencing his habits and attitudes twenty-four hours a day.
The “stir-drunk” inmate who becomes dull and simple from
long-routinized behavior, the recidivist who goes out to re-
pay society for his searing experience in prison, the man who
makes good on parole because some guard once treated him like
a man or because a teacher gave him a new slant on life—all
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these have learned in prison. Therefore, all factors of the insti-
tutional environment should be consciously planned to exert
desirable educative influences on the inmate.

This principle applies equally within the classroom and the
shop. The inmate may be learning anti-social attitudes at the
same time that he is learning spelling, because of the attitude
and method of the instructor. The influences of the classroom
must be such that all learnings will be desirable.

As Kilpatrick has said: “We as teachers may think first and
most of the algebra or the history, as if the pupils were learn-
ing only that and as if it counted somewhat most. But much
more than algebra is being learned. Usually, so we have to ad-
mit, it is these other things—the concomitant or attendant learn-
ings—that count for most in the child’s life. It is out of the
resulting attitudes that the child’s future choices will mostly
be made.”3

Education, then, consists in so setting the stage that the in-
dividual will be stimulated to worth-while mental or physical
action, or both, which will result in definite changes for the
better 1n his behavior.

The Individual Learns Best When He Reacts as a Whole

Muscles, nerves, organs are all so interconnected and fused
that an individual always reacts as a whole when he functions
effectively. Each activity of one part of the human organism
has its corresponding or accompanying activity in other parts.”
Learning 1s most efficient when the whole individual reacts as
a unit to a situation. Ineflicient and disintegrating activity oc-
curs when an individual desires to do one thing and 1s forced to
do another. Learning of any sort is meager under such circum-
stances, and the sooner the teacher can discover a situation to
which the student will react positively enough to devote all
his attention and energies to it, the sooner maximum learning
begins. The individual then moves forward as a unified per-

* Kilpatrick, William H., “Recent Psychological Developments,” T'he Journal
of the National Education Association, December, 1935, p. 278.

*See Child, Charles M., Physiological Foundation of Bebavior (Henry Holt
and Co., 1924), pp. 2 f., for a technical discussion of this point.

A PSYCHOLOGY OF LEARNING 31

sonality. He tends to stand still or retrogress when constantly
torn between conflicting drives.*

The mmate of correctional institutions for youths and adults
presents a unique educational problem: He is present against
his will; he tends to resent every activity he 1s expected to per-
form; and he 1s, therefore, not reacting naturally and wholly to
the situation. This 1s a barrier that correctional education must
face by making the learning situation as vital as possible to the
inmates. Compulsory education—the laying down of a rule that
all inmates must attend school for certain definite periods—is
not the way to secure the best learning results.

An Indrwidual Responds Primarily to an Entire Situation Rather
T'han to Separate Parts

Experiments have shown that one sees an entire situation
first—be 1t picture, incident, or idea—before he analyzes the
elements of the situation. Real learning does not consist of a
study of detailed parts and the putting of these together to form
a whole. It 1s rather the grasping of a large problem or situation
which gives meanings to the parts. Learning is essentially the
understanding and appreciation of meanings and relationships.
The difhiculty witnesses have in describing an incident illus-
trates this point. When one sees an automobile accident he takes
m the scene and action as an entity. “An accident,” his brain
tells him; but later the casual observer can relate accurately few,
1f any, details of the affair.

Facts and happenings assume meaning only when related to
a main problem vital to the learner. This 1s the reason why
memorizing of isolated facts in geography, history, civics, or
economics too often proves ineftective, particularly when im-
proved attitudes and changed behavior are the goals: the facts
in such teaching are presented as isolated entities separate from
their setting 1n some significant whole or problem.

The point for education m this principle (and especially for
the teacher of social and economic problems) is that unless a

*See Dewey, John, Moral Principles in Education (Houghton Mifflin Co.,
1009), p. 8, for a further discussion of this point.
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significant problem or unit is seen whole by the student, the
learning of discrete details or facts will have little bearing on
subsequent attitudes and behavior. Too many institutional pro-
grams are based on an opposite psychology—that of memorizing
separate facts. “Learn thirty words a day and soon one will be
able to use the English language fluently,” one institutional pro-
gram says in effect. |

In the material presented in Chapter VII each topic or prob-
lem represents a “whole” or unit. In the teacher’s material of
each Wallkill unit the first division is called an “Overview.”
In the student units the first division after the statement of the
problem 1s called “Pomnts to Keep in Mind.” Reference to t}}e
Overviews in the teacher’s unit and to the Points to Keep in
Mind of the student units will reveal that both these sections
attempt to “set the stage.” They reveal the large elements of

the problems, indicate certain of their implications, and describe

their settings in the social and economic scene. I'he extent to
which this is done efficiently determines the reader’s or learner’s
mind-set and enables him to see the significance of the various
facts, figures, and situations presented throughout the unit:

In selecting problems or units, care should be taken to cho?se
those (or preferably have them chosen by the class and 1n-
dividual) which are really problems to the learners. It 1s com-
paratively easy to break a large subject into separate parts;
it is not so easy, but more productive of results, to select really
significant and psychological wholes rather than logical “Whole§”
or blocks. A submitted outline for class study in geography in
a correctional institution lists such main heads as “The Middle
Atlantic States,” “The Study of the Continent of North Amer-
ica,” and follows with such sub-heads as “Coast Line,” and
“The Use of Maps and Scales.” These topics represent logical
breakdowns which make no attempt to present significant prob-
lems and units from the standpoint of the learner. Suppose,
however, that an inmate, or class of inmates, is faced with
the problem of “What industries are increasing or decreasing
in different parts of the country?” as part of the larger prob-
lem, “How can I get a job when I get out of prison?” Then cer-

— [ T
et P A e e S e ml L

A PSYCHOLOGY OF LEARNING 33

tain facts about the Middle Atlantic States become meaningful,
and will be much more readily studied. Efficient learning of new
skills, habits, knowledges, and attitudes depends in large part on
the extent to which the wholes or units or problems stimulate,
unify, and integrate the learning.

No Effective Learming Is Possible without Interest, Drive,
Purpose, Tension, or Motive

Thiswprinciple has been implied throughout the discussion.
If an individual 1s to study and act as a whole or integrated in-
dividual he must be interested in that which he studies. The
problem must be vital to him. The terms “mterest,” “purpose,”
“tension,” “drive,” and “motive” are used by psychologists to
describe the power of a real problem situation to stimulate
thought and action on the part of people. For example, let the
prisoner’s release depend on his passing an examination and he
will expend his maximum effort. The ever-present and all-
powerful basic problem of every mmmate is “How can I get
out of prison soon?” A single examination would probably bear
little relation to his preparation for release. But if his efforts
and success 1n preparing himself for release—in other words, his
efforts at rehabilitation or social re-orientation—are made the
condition of release, he has a real motive for putting forth ef-
fort. Only as institutions make rehabilitation iz fact the basis
for release will they capitalize on the greatest possible goal in
stimulating inmate mterest and effort.

While the desire of inmates to be released should be utilized
in programs of correctional education, it should not be con-
sidered the best or final factor which may motivate inmate
learning. It “getting by’ the Parole Board constitutes the only
drive or interest the inmate has in learning, there will be little
carry-over in improved attitudes and behavior after release.
Such an interest is called “extrinsic” by educational psycholo-
gists, which means that the student works for a goal entirely
outside the learning itself. Effective education should soon
arouse a real interest on the part of the inmate in improving
himself because he wants to make good after release, and be-
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cause he recognizes education as a worth-while way of doing
this. He thus has an interest in solving problems—personal, so-
cial, and economic—because he recognizes his genuine need for
solving them. Such an interest is “intrinsic”; it is rooted in the
learning itself and in its lasting value to the individual. The
desire to get out is, then, spurious as a basic educational -
terest; it is one that probably must be utilized in some cases
to encourage the prisoner to start an educational program, but
it is up to the teacher to broaden and deepen that interest into
the desire for genuine self-improvement. Once this transition
is made, the real goal of the inmate is moved beyond the Parole
Board to socially desirable adjustment after release.

If, then, the individual inmate has a real purpose—an actual
tension toward a goal—in learning, acquiring skills, and revis-
ing attitudes, he will put forth the necessary effort to achieve
this purpose. And if, then, problems in social studies can be made
vital and close enough to situations which the inmate will face
upon release, real interest and effort should eventuate.

Practice Is Necessary to Fix Skills, but It Should Be within a
Meammgful Situation

The psychological principles discussed up to this point are
basic in any learning situation. Learning to read, gainjng con-
cepts about democracy as a form of government, le.al:‘nmg to
play basketball, developing poise in debate, or acquiring skl
in squaring a board, are all dependent on the learner’s interest,
on his grasping a large whole or unit and the place of the specific
facts, skills, and concepts in the whole. If the inmate is to learn
to square a board with least waste motion and efficient applica-
tion later, he must have first thought through the carpenter
trade itself and the part that squaring a board plays m the trade
and particularly in making some article. In the social studies,
concepts and attitudes are paramount and these only result
when facts and situations take on significance 1n the light of
a previously conceived whole. Ability to name the products
of each of the forty-eight states has little significance in deter-
mining the prisoner’s attitude toward democracy, but this knowl-
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edge takes on real meaning if he is trying to determine why
the different sections of the country often have opposed in-
terests. |

Because of the importance of concepts and attitudes in the
social studies, little has been said concerning the acquisition of
skills, or the learning of facts. However, the acquisition of cer-
tain skills is an important goal in social studies. Chief among
these skills are: ability to maintain a scientific or objective at-
titude in discussing problems, ability to weigh facts and argu-
ments, ability to distinguish between opinion and facts, ability to
keep emotion out of the discussion or at least well under con-
trol, ability to draw valid conclusions from facts, ability to see
relationships between parts of a situation, ability to organize
and express 1deas, and ability to look at a situation from all
viewpoints.

The earlier psychology set up special exercises to develop
each of these abilities—exercises which in themselves had very
little significance. There was extensive practice on each ability
but not in its natural setting. Then the student was supposed to
be able to apply each skill or ability. Research has shown that
abilities are acquired best when practiced in a meaningful situa-
tion. When the discussion becomes heated for the first time in
a social studies classroom, then the time is ripe to begin prac-
fice on keeping emotions controlled in discussion. Practice is
necessary. But practice should take place under as realistic con-
ditions as possible. |

Geographical, historical, economic, and social facts must be
learned if social studies are to be more than “gab-fests.” Dirill
1s necessary to fix such facts. But if the facts are to be useful
to the individual, drill will only be resorted to when the use-
fulness of knowing the facts is clearly seen by the learner. The
part facts play in solving a problem and their significance as
part of the whole must be clarified first. The example given
above concerning the chief products of different parts of the
United States is a case in point. The old school would have
drilled on those facts with little or no discussion of the part

they play in understanding problems of the country. The mod-
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ern teacher presents the problems which men and women have
to meet and shows the necessity of knowing facts from his-
tory, geography, and other sciences in order to understand and
solve those problems. Drill has a very definite place. It 1s, how-
ever, not the end of teaching but only one means to the more
important ends of understanding problems and making de-
CIS101S.

SUMMARY OF PSYCHOLOGICAL VIEWPOINT

The viewpoint here presented holds that learning 1s growth
and development, that it takes place within the individual, and
can be effective only as the individual is integrated in his ef-
forts. Such integration can result only from vital drives and
tensions growing out of a variety of experiences that have mean-
ing for the individual. In such a program the teacher 1s the
stimulator of interests through the environment which he pre-
sents to the learner, and he is then the guide to further the learn-
ing—in discussing, reading, constructing, observing, experiment-
ing, creating, analyzing, etc.—as it needs guidance. Such vitalized
learning as that outlined should result in many worth-while at-
titudes and desirable new modified behavior patterns in addition
to needed skills and knowledges.

CHAPTER V

PROCEDURES FOR SELECTING AND PLANNING
SOCIAL AND ECONOMIC PROBLEMS
FOR TEACHING

WHAT shall be taught? is the first question which faces the

social studies teacher. What problems, materials, and ac-
tivities will best prepare an inmate to cope with the social and
economic situations he will face on release?

In the broadest sense, social and economic problems include
almost every human problem. The 1936 Year Book of the De-
partment of Superintendence defines social studies as follows:

“No human action or saying can be actually isolated from
actions and sayings that have gone before, that are gomng on
concurrently, and that will go on in the future. . . . The so-
cial studies embrace bodies of knowledge and thought pertain-
ng to the relations. of human beings—men, women, and chil-
dren—to one another and to the physical environment i which
they live and work.”™

Social and economic institutions of all kinds are involved.
Labor, capital, education, religion, government, social security,
recreation, health, and crime provide the subject matter. Dur-
ing recent years much interest has been shown by people of all
types in those problems growing out of the maladjustments in
our machine and power economy. The Hoover Committees on
Recent Social Trends and Recent Economic Trends produced
several large volumes which suggest the thousands of problems
involved in these various fields. OQut of this mass of material
what should be selected for use n correctional institutions?

Several different procedures for selecting social and economic

*The Social Studies Curriculum, Fourteenth Year Book of the Department
of Superintendence, 1936, p. 53.
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problems to be taught have been and are being used in New
York State correctional institutions.

Tue ProcepUrRe UseEDp IN THE WALLKILL EXPERIMENT

The Curriculum Committee of the Engelhardt Commission
began the process of selecting basic materials by surveying
available data concerning inmates of correctional institutions.
[nasmuch as the material was to be used first at Wallkill, a study
was made of the activities engaged in by mmates at that insti-
tution and also of the characteristics of the inmate population.
Several conferences were held which brought together officials
of correctional institutions, penologists, curriculum experts, and
social studies specialists.

The Committee decided upon two criteria which should guide
the selection of large social and economic areas for develop-
ment: (1) Areas selected must involve many of the significant
problems in modern life. (2) Areas selected must be those which
most nearly touch the lives and interests of the majority of the

group which will study them.?

Social and Economic Areas Selected

Four areas were selected as best meeting the criteria estgblished.
No teaching materials in the socio-economic field were available
at Wallkill. Therefore, it seemed best to provide an up-to-date
body of content for the use of teachers. This content material
took the form of four source-books and was prepared with the
aid of curriculum specialists and workers in the Curriculum
Laboratory at Teachers College, Columbia Umnversity, con-
tinuous contact being maintained with the prison throughout the
production of the source-books. The scope of each source-book
is indicated by the description which follows.

1. America at Work—This source-book surveys the problems
of the American worker. It deals with work opportunities, trends
in occupational fields, and conditions of work. Such topics as

2For a more comprehensive list of Criteria for Selecting and Developing
Problems, see Bruner, H. B., Some Suggestions for the Study of Modern
Problems (National Crisis Series, Bureau of Publications, Teachers College,

Columbia University, 1934), pp. 28-32.
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the following are developed: types of job opportunities; per-
centages of people working in various jobs; the distribution of
the nation’s income; training needed for various jobs; problems
facing workers in present economic society; employer’s atti-
tude toward labor problems; employer and employee relation-
ships and mutual responsibilities; the role of government m
helping employers and employees.

2. Getting Goods to People—This source-book surveys the
modern scene from the standpoint of the producer, marketer,
and consumer. It treats such topics as: sources of our food,
clothing, and shelter; the problems farmers face in producing
and marketing goods; the problems factories face in producing
and marketing goods; the problems involved n getting goods
from producers to retailers; the mutual relationships and respon-
sibilities of consumer, business, and industry; job opportunities
in retailing.

3. Housing America—This source-book deals with the prob-
lems of the housing and construction fields. Such topics as the
following are covered: new developments in these fields; where
America lives; how America lives; changes which have and are
taking place; changes in work opportunities and n hiving which
are resulting from recent changes and trends in housing con-
struction; how housing can be improved; how various coun-
tries are attempting to solve housing problems.

4. Wheels of Progress—A Study of America’s Transportation
System—This source-book surveys m considerable detail the
present status and problems of America’s transportation system.
It develops the following large problems: “How Modern Amer-
ica Moves,” a description of all forms of transportation in mod-
ern America; “Why Modern America Moves” and “Where
America Moves,” a discussion of the services rendered by our
transportation system and the effects of the development of
transportation on the life of the country; “Who Turns the
Transportation Wheels of Modern America,” a survey of job
opportunities, number of people employed in transportation
services, and working conditions; “Recent Inventions, and Legis-
lation Which Has Affected the Transportation System”; “How
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Achievements of the Past Have Developed the Transportation
System.” |

Each of these source-books was prepared primarily for the
use of the teacher of modern social and economic problems.
[llustrative materials of all types are part of or accompany each
source-book, including pictures, charts, graphs, pamphlets, books,
clipping files, etc. A complete bibliography is also part of each
source-book. Each book is organized according to the follow-
ing divisions: I. Outline, designed to indicate the various topics
covered. II. Overview, which provides a “bird’s-eye” view of
the unit. III. Content material. IV. Suggested activities—a body
of things for students to do in studying the unut.

While the material i1s prepared for the teacher, the attempt
was made to keep the source-books as simple in language as pos-
sible in order that they might be used as reference materials
by students; the teacher could then select sections of the
material for mimeographing in preparing teaching units for class
use. T'he material 1s up-to-date insofar as socio-economic mate-
rial can be up-to-date. Because of the very nature of this sub-
ject and the problems with which it deals, it must constantly
be kept new and fresh as changes occur.

How the Basic Materials Fit the Institutional Stituation

Correctional education rightly places much stress upon voca-
tional training. A large proportion of imnmates are not skilled in
any trade. This places this group on a low economic level. The
environment on this level and the economic insecurity which
accompanies intermittent labor and low wages are contributing
factors in causing men to turn to crime. Vocational training
and adjustment may aid in removing many of these contributing
factors and assist in the rehabilitation of men. The Wallkill basic
socio-economic materials have a strong vocational trend.

The source-book entitled “America at Work” touches the
interest and lives of workers in all fields. What are the occupa-
tional trends? What do the changes 1n production, processing,
and distributing mean to men in industry? What can they ex-
pect from employers and what do they owe employers? What is
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the responsibility of government for the worker and what re-
sponsibility has the worker for the government? What kind
of living can a man expect to make in various fields and what
conditions of work? Such questions provide the approaches to
the interests of men through which the larger problems of the
social and economic world are introduced.

Everyone 1s a consumer and many men will be employed in
the business and servicing fields. Therefore, the problems of the
consumer and the people who are employed in these areas are
of importance to inmates. These problems are considered in the
source-book, “Gzetting (zoods to People.” The complex system
by which goods get from the producer to the consumer, the
steps through which goods pass, the problems which arise in the
process—costs, prices, taxes, etc.—are vital to anyone in modern
lite. The problems of the farmer apply specifically to a certain
group of inmates who will engage in agricultural occupations.

Housing 1s a vital problem of concern to every citizen today.
This field discussed in the “Housing” source-book has specific
application to men who are prepared or are preparing to enter
the building and construction trades. The huge housing projects
made possible by government aid for the rehousing of large
numbers of families, though not adequate to solve the problem,
have significance for bricklayers, plasterers, carpenters, and in-
directly for many other groups of workers dependent upon the
construction industry. Low-cost housing, rent reduction, and
tax programs also touch the lives of many inmates inasmuch as
they have families to care for.

Transportation i all its phases and industries dependent upon
it employ a large proportion of workers today. This field is
surveyed 1n the source-book, “Wheels of Progress.” The auto
shop 1s a popular and feasible area of training for inmates. Every-
one makes use of several types of transportation in getting from
place to place and in transporting his own or his employer’s
goods. Automobiles, trucks, subways, railroads, and the airplane
are vital necessities to modern living. Any job which a man may
enter will be dependent in some way or other upon the trans-
portation facilities of the country.
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This problem of making the important social and economic
problems vital to men in prison 15 common to all the source-
books. To make the transition from wages in any trade to the
wage level in all industry and the feasibility of raising the gen-
eral standard of living, for example, taxes the ingenuity of the
teacher. By using an approach or rather many approaches which
touch the lives of inmates intimately, many of these larger im-
plications—interdependence, the breaking up of family and com-
munity mores and traditions, the need for more self-control
and self-discipline in a changing world where old taboos are
being broken down by our changed and changing ways of liv-
ing—can often be brought out as natural steps from the specific
to larger ideas. But it is not easy and takes intense thought and
hard work to find approaches that will interest. Careful and
detailed planning is essential in making the transition from the
specific to the more general but very vital concepts of social
and economic living without which the man in the modern
world is lost and socially 1lliterate.

The compilation of source-books has certan disadvantages.
To begin with, it is an expensive process. Lhe Walllkill source-
books have not been printed because of the high cost, and hence
their usefulness is limited. Furthermore, such materials become
rapidly out-dated as the social and economic scene shifts, It
would probably be more practical to collect books, pamphlets,
and visual aids already available from many sources and to use
these as background material.

The Selection of Problems for Class Teaching

Having developed or collected basic materials, something tan-
gible must be prepared on which to base the class procedure.
Teaching units cannot be prepared effectively prior to experi-
ence with inmate classes. They must necessarily emerge from
experience and experiment. Inmate interests must be ferreted
out. Problems must be selected which fit these mnterests. Ways
must be found to tie these interests and problems closely and
vitally to the larger social and economic concepts which form
the heart of the course. A teacher, from experience 1n teaching
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adults outside of prison, states the necessity of this step very
aptly: “One of the first tenets of a dynamic program of educa-
tion for workers is to suit the material discussed to the particu-
lar interests and experiences of the workers mn the class. This
means that the teacher must familiarize himself with the expe-
riences and background of his students, and use such experi-
ences as the basis of illustrative material for whatever course he
1s teaching at the time, whether it be psychology, sociology,
English, or literature. The first student in a class of adults, there-
fore, should be the teacher.”

During the first three months of the Wallkill experiment no
attempt was made to develop a definite procedure. The mnstruc-
tor had the difficult preliminary task of getting the inmates to
accept him as well as the type of material he was presenting.
Not only was the material different from the usual prison school
or shop subject matter, but the teaching method was an mnnova-
tion masmuch as the discussion procedure was made the basis
of class work.

The three months’ try-out period was not only an orientation
time for both instructor and students; it was a period of “cut
and try.” Different approaches were tested, records were kept of
Inmate reactions, and inmate interests were recorded to provide
a base for selecting problems. Newspapers were used as the
basis for discussion in one class; in another the instructor fol-
lowed the forum procedure; the work of the shop was used as
a point of departure in other classes; new developments In
machinery used in the shop were presented to stimulate interest
in social and economic changes.

The procedure which gave best results in the Wallkill classes
was to select specific trade interests in the work of each shop
and find newspaper or magazine references which would be
interesting because they were related to these interests. For ex-
ample, in the carpentry-masonry group the pre-fabricated house
was discussed and illustrative materials were brought in to de-
velop the topic. From this beginning the question of low-cost

* Educational Standards Committee assisted by Works Progress Adminis-
tration, Adult Education Program of the Board of Education and New York
University, New York, February, 1937, p. 20.
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housing was raised, and private and governmental plans for re-
housing large blocks of our population which have low mcomes
were discussed. In the barber shop, the necessity of knowing
how to talk to a customer was used as a starting point, and
the importance of being informed about current happenings
provided a base for a discussion of social and economic prob-
lems.

At the end of three months it was decided that a tentative
plan should be developed for teaching in order that there could
be some continuity to the work, the men would feel that they
were really getting somewhere, and there would be more “body™
to the work. In addition, it is almost impossible for anyone,
even a skilled tradesman, to be sufficiently informed about all
trades so that he can continue over a period of time to base
the work upon specific trade interests and processes. Certainly
one man cannot be expected to know his field in social and eco-
nomic problems (itself an almost Limitless area) and at the same
time know the details of all trades. This does not mean, of course,
that in developing a problem, the mnstructor will not approach it
with illustrations drawn from areas as close to the interests of the
men as possible. All good teaching will be based on inmate in-
terests. Otherwise there will be violations of two basic educa-
tional principles; namely, that all work should be based on vital
interests of the learner, and that all work should proceed from
the known to the unknown.

During the three months’ try-out period certain interests which,

cut across all trades and others which are common to groups of

trades were discovered. The problems or topics given below
were selected for development into units, as being, in most cases,
closest to the interests and needs of the men.

Getting a Job Today

Jobs for Builders of Houses

Are Higher Wages Necessary and Possible?

Men and Machines

Labor Untons |

. Modern Ways of Doing Business

. Social Security

Price Spread between the Producer and the Consumer

0O~ QAW -p W N
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9. The American Farmer and His Problems
10. Bettering Farm Marketing Conditions
11. (Government

Recent Social Studies Development ar Wallkill

The Wallkill Prison staff has used a somewhat different pro-
cedure in selecting social and economic problems, although the
materials and experience developed during the Engelhardt Com-
mission Project have been utilized extensively. A committee,
composed of shop instructors, teachers, and the librarian, con-
ferred personally with each instructor, assisting him to examine
his trade analysis to determine points at which social and eco-
nomic problems are involved. These points were listed for each
shop, and tentative units were developed and tried out. The
librarian supplied materials for the teachers. After try-outs, the
units were revised by the committee. Subject matter, approaches,
and activities were increased so that the units are usable m all
or several types of shops and classes. The excerpt from the 1936-
37 Wallkill Annual Report which follows describes the results
obtained to July 1, 1937.

Curriculum Planning m Socio-economic Education
at Wallkill Prison, 1936-37*

At the beginning of the school year, as an outgrowth of weekly
teachers’ meetings, a committee was organized to develop a program
for the promotion of socio-economics as part of the trade training.
A year ago material of this type was introduced and taught by a
specialist in social education, but while the content was excellent,
it was felt that inmate interest was not challenged to its highest
possible degree and that some changes in organization and presenta-
tion were in order.

OB JECTIVES
The following general objectives of the program were set down:

1. To familiarize the inmate with changing industrial trends.

2. To socialize the inmate by presenting to him new and revitalized
concepts of society and <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>